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Standards:
➔ Core Proposition 1.1 Understanding of Students: The teacher recognizes 

individual differences and knows the backgrounds, abilities, and interests of his or 
her students and uses this information to differentiate his or her approach to 
students and instruction

➔ Core Proposition 1.3 Classroom Climate: The teacher creates a respectful 
environment that provides opportunities for equitable participation and supports 
students in developing positive dispositions toward learning

Essential questions:
➔ How can we reduce problem behaviors and encourage positive 

behavior?
➔ Can problem behavior be predicted?
➔ How should we best approach and intervene with a student who 

is in the midst of a behavioral crisis?
Remember that the Chinese symbol for crisis and opportunity is the same. 

They are opposite sides of the same coin or paradoxical thinking.



Why Are We Here?
➔ 62% of teachers who have been teaching in the 

same school for five or more years say behavior 
problems have worsened during their tenure.

➔ Over half of teachers said that they wish they 
could spend fewer school day minutes on 
discipline.

➔ 64% of teachers surveyed said they felt they 
needed further professional development 
around dealing with problem behavior

➔ Students who have even 1 suspension are twice 
as likely as their peers to drop out. 53% of 
students who had 4 or more suspensions 
dropped out of school.*

● Source: Sent Home and Put Off-Track: The Antecedents, Disproportionalities, and Consequences of Being Suspended in the Ninth Grade

Mahatma Gandhi: “You 

must be the change you 

wish to see in the world.”

https://www.civilrightsproject.ucla.edu/resources/projects/center-for-civil-rights-remedies/school-to-prison-folder/state-reports/sent-home-and-put-off-track-the-antecedents-disproportionalities-and-consequences-of-being-suspended-in-the-ninth-grade/balfanz-sent-home-ccrr-conf-2013.pdf
http://www.youtube.com/watch?v=zW69RE1to-c


    What is Behavior? 

Often it is EASIER to see the
problem behaviors…

usually, however, it is 
MORE IMPORTANT to see the 

positive behaviors.

• It tells us about the 
person’s attitudes, 
feelings and/or 
values. 

• Behavior can be observed by others. It can 
be seen, heard and/or felt.

• Behavior carries 
meaning. It 
communicates a 
message.

Try to remember to tell someone specifically what you want them to do, rather when what you 
want them to stop doing. Be specific.

Catch them being good, and be descriptive about what you 
like about the uniqueness of their work.



1. Describe Ray’s behavior. Just the facts!
2. What was Ray trying to communicate with his 

behavior? How can you tell?

http://www.youtube.com/watch?v=Bp9AClR8qCY
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Be mindful of where you are at, so that you can meet students where they are at
Sometimes, this means that we consider relaxing our expectations.

http://www.youtube.com/watch?v=mjtfyuTTQFY


1. Why is it important to stay calm and centered 
when intervening with a student in crisis?

http://www.youtube.com/watch?v=QsUqAv0wc7s


Something happens (stimulus) and 
sparks the behavior – it may or may not 
be observable

The student’s actions that follow the 
antecedent

The reward/reinforcement for the behavior; 
what the behavior “gets” or avoids

ntecedent   – 

ehavior        – 

onsequence – 

Know your ABC’s

Be careful of getting seduced by your fears, the self-fulfilling prophecy, or sucked into a 
behavioral trap 
during your interactions with students. In other words, try not to fall prey to the attack of 
the nervous woodland creature energy.



1. What is the antecedent to the Rocky’s behavior?
2. Describe the behavior:
3. What is the consequence to his behavior?
4. What happens next?

http://www.youtube.com/watch?v=g6mF_yokyiA


Behavior has meaning

Behavior serves a purpose 
and is often predictable

• While the reasons for our actions may be unclear, there is a 
purpose or communicative intent to behaviors.

• We behave in a certain manner in order to achieve a specific 
outcome.

•  Some students communicate with their behavior rather 
    than through language.

•  Observing a student’s behavior over time helps identify 
    the patterns and understand purposes… with this  
    knowledge, behaviors can be predicted. 

Footnote: The definition of insanity is to keep doing the same thing over and over, and 
expect different results.



CRISIS 
CYCLE

student experiences 
increased stress due 

to an internal or 
external stimulus

student’s stress is 
now increased and 
escalation towards 
crisis has occurred

student has feelings or 
affect resulting from the 

stress

others (often adults) respond 
to inappropriate behavior – this 

response increases the 
student’s stress

student expresses 
feelings/needs through 
behavior – sometimes 

inappropriately

!

If I am setting a limit with a student, am I asking myself why?

When asking a student a question, or making a request, I will remember to pause 5-10 
seconds before responding to the student during our interaction.



Module 5

Prevention Strategies

How do I take the fight out of the situation, and instead, find a way to connect with this 
student?

 H    A    L    T 
 U    N    O    I
 N    G    N    R
 G    R    L     E
 R    Y    E     D
 Y           Y

Pick your 
battles!



Students need a safe, nurturing environment.

Structure & Routine ~
•appropriate adult supervision
•an effective schedule

Organization of Physical Space ~

•physical environment can send behavioral cues
•design can contribute or detract from the possibility of crisis

•physical features have the potential to engage students

•accommodations can provide for safety

•environment can promote self-discipline and nurturing

http://www.youtube.com/watch?v=sXSs3OX6aVs


Discipline Punishment

•Logical consequences

•Teaching approach

•Internal controls

•Based on unconditional positive 
regard

•Supportive

•No psychological/physical stress

•Reintegration = goal

•Consequences not related

•Authoritarian approach

•External controls

•Based on staff authority

•Disregards student’s needs

•Psychological/physical stress

•Exclusion = goal



Module 6

Hierarchy of 
Behavioral Interventions

De-Escalation Strategies:
Help - How may I help you? Model effective communication

Prompt - Tell student to do a high probability or incompatible behavior

Wait - Position yourself safely/wait for behavior to improve/switch staff. 
Don’t speak, make eye contact or engage with student.

Be aware of your tone of voice, 
posture, and volume.

Are your words matching your 
nonverbal behavior?



1.  Distract. . . . . .

2.  Deflect (redirect) . . . . . . . . .

3.  Disorient (interrupt) . . . . . . . . . . . . . . . .

The Three D’s

Q-TIP     Quit Taking It Personally

http://www.youtube.com/watch?v=q2yqUyRXGhI




Resist Power Struggles

Stand in your own personal authority, and stay 
away from grandstanding. 

Those that are hardest to love, need it the most.

http://www.youtube.com/watch?v=Y5vCX8TGqmc


•Use positive language

•Use connecting words

•Accept the speaker’s frame of reference as being true for him

•Build on others’ ideas, thoughts and feelings

•Show/express caring and respect for the other person

•Celebrate 

Communication Skills for Conflict Resolution

The importance of being clear and direct

“If every 8 year old 
child is taught 
meditation, we will 
eliminate violence 
from the world within 
one generation.” 
Dalai Lama

http://www.youtube.com/watch?v=aot3MyQJUOY
http://www.youtube.com/watch?v=ksul9_x_Y2A

